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The teaching effect on Presentation-Assimilation-Discussion (PAD)
class in Biology
LIU Ming-Qiu’
(School of Life Sciences, Fudan University, Shanghai 200438, China)

Abstract: PAD (Presentation-Assimilation-Discussion) class is a new kind of teaching model which
is not only different from the traditional teaching, but also different from the flipped classroom and
the seminar style teaching. It has been included in the training of new teachers in Shanghai Education
Commission and Excellent teaching method series of online training center of Ministry of Education.
The author introduced the PAD class into the Biology teaching firstly in 2015. After the application
of 4 semesters in two courses, questionnaire surveys were carried out in an anonymous manner.
106 valid questionnaires were gotten. It shows the application effect of the PAD model on Biology
teaching and will provide a new idea and a new model for peers to improve the quality of classroom
teaching.
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Figure 1 Student’s identification and feedback on lecture
helping to study after class and finish reading notes
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Figure 2 Student’s identification and feedback on the
relationship between reading notes and discussion
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Figure 3 Student’s identification and feedback on the
form and purpose of the homework
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Figure 4 Student’s identification and feedback on the
teacher’s timely evaluation of the homework
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Figure 5 Student’s identification and feedback on sharing
homework
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Figure 6 Student’s identification and feedback on group

discussion
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Figure 11 What would you choose if other courses offered

both PAD class and traditional class?
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Figure 12  Student’s identification and feedback on
“homework can relieve the pressure of final exam”
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Figure 13  Student’s identification and feedback on
diversified assessment methods to evaluate the learning
effect fairly
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